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1.  Quick	  poll:	  Concerns	  and	  ques3ons	  
2.  CBE	  is	  not	  






Suspense	  Free	  Zone	  
Concerns	  –	  Ques3ons	  	  
CBE	  is	  not	  
•  New	  
•  Machine	  tes3ng	  
•  Machine	  teaching	  
CBE	  is	  not	  new	  
“When	  teachers	  get	  involved	  in	  competence	  programs,	  
they	  tend	  to	  become	  enthusias3c.	  .	  .	  .	  It	  both	  forces	  
and	  helps	  teachers	  to	  figure	  out	  more	  clearly	  what	  they	  
have	  been	  trying	  to	  do,	  to	  become	  more	  aware	  of	  
latent	  assump3ons	  and	  premises,	  and	  o[en	  to	  go	  
through	  this	  process	  collabora3vely	  with	  colleagues.	  
The	  result	  tends	  to	  be	  teaching	  that	  is	  more	  
inten3onal,	  effec3ve,	  and	  energized.	  But	  .	  .	  .	  I	  don’t	  see	  
how	  it	  could	  be	  anything	  but	  scary	  to	  contemplate	  
teaching	  in	  a	  competence-­‐based	  program	  for	  any	  
teacher	  in	  higher	  educa3on	  who,	  like	  myself,	  has	  never	  
taught	  in	  one.”	  
Source	  
	  
Peter	  Elbow,	  “Trying	  to	  Teach	  While	  Thinking	  About	  
the	  End.”	  On	  Competence:	  A	  Cri/cal	  Analysis	  of	  
Competence-­‐Based	  Reforms	  in	  Higher	  Educa/on.	  
Gerald	  Grant,	  Peter	  Elbow,	  Thomas	  Ewens,	  Zelda	  
Gamson,	  Wendy	  Kohli,	  William	  Neumann,	  Virginia	  
Olesen,	  and	  David	  Riesman.	  San	  Francisco:	  Jossey-­‐Bass	  
Publishers,	  1979.	  p.	  136.	  
CBE	  ≠	  Machine	  Tes3ng	  
(but	  it	  could)	  
Methods	  of	  assessment	  used	  in	  17	  well-­‐
developed	  CBE	  programs	  from	  preliminary	  
study:	  
•  Essays	  and	  papers,	  mul3ple-­‐choice/objec3ve,	  
project-­‐based,	  performance-­‐based,	  case	  
studies,	  porlolios,	  presenta3on,	  and	  student-­‐
directed	  
•  Most	  use	  mul3ple	  methods	  
CBE	  ≠	  Machine	  Teaching	  
(but	  it	  could)	  
•  Mul3ple	  configura3ons	  for	  faculty	  roles	  from	  
tradi3onal	  TT/T	  faculty	  with	  responsibility	  for	  
curriculum,	  teaching,	  assessment,	  and	  
advising	  to	  “disaggregated”	  model	  where	  each	  
might	  be	  done	  by	  a	  different	  person	  
•  Technology	  suppor3ng,	  not	  replacing,	  these	  
roles	  
CBE	  is	  (or	  what	  we	  sort	  of,	  more-­‐or-­‐less,	  agree)	  
•  A	  couple	  of	  “defini3ons”	  
•  Common	  characteris3cs	  
•  Commonly	  confused	  with	  
On	  Competence,	  1979	  	  
“Competency-­‐based	  educa3on	  tends	  to	  be	  a	  
form	  of	  educa3on	  that	  derives	  a	  curriculum	  
from	  an	  analysis	  of	  a	  prospec3ve	  or	  actual	  roe	  in	  
modern	  society	  and	  that	  amempts	  to	  cer3fy	  
student	  progress	  on	  the	  basis	  of	  demonstrated	  
performance	  in	  some	  or	  all	  aspects	  of	  that	  role.	  
Theore3cally,	  such	  demonstra3ons	  of	  
competence	  are	  independent	  of	  3me	  service	  in	  
formal	  educa3on	  senngs”	  (p.6)	  	  
Competence-­‐Based	  Educa3on	  
Network	  (CBEN),	  2014	  
“Competency-­‐based	  educa3on	  is	  a	  flexible	  way	  for	  
students	  to	  get	  credit	  for	  what	  they	  know,	  build	  on	  
their	  knowledge	  and	  skills	  by	  learning	  more	  at	  their	  
own	  pace,	  and	  earn	  high	  quality	  degrees,	  cer3ficates,	  
and	  other	  creden3als	  that	  help	  them	  in	  their	  lives	  and	  
careers.	  Students	  in	  these	  programs	  show	  what	  they	  
know	  and	  how	  well	  they	  know	  it	  through	  mul3ple	  
ways	  of	  evalua3ng	  learning.	  This	  is	  another	  choice	  for	  
learning	  offered	  at	  many	  ins3tu3ons,	  through	  a	  
variety	  of	  programs,	  with	  full	  support	  to	  help	  
students	  when	  needed.”	  	  
(hmp://www.cbenetwork.org/competency-­‐based-­‐educa3on/)	  	  	  
Common	  Characteris3cs	  
•  Outcomes	  based	  –	  backwards	  design	  
•  Doing	  based	  –	  the	  combina3on	  of	  knowledge,	  
skills	  and	  habits	  of	  mind	  necessary	  to	  accomplish	  
something	  in	  the	  world	  
•  Focus	  on	  transferable	  learning	  
•  Agnos3c	  about	  how	  learning	  happens	  paired	  with	  
emphasis	  on	  assessment	  (forma3ve	  and	  
summa3ve)	  
•  Emphasis	  on	  metacogni3on	  
Commonly	  Confused	  With	  
•  Direct	  Assessment	  –	  Programs	  approved	  
to	  award	  federal	  financial	  aid	  on	  the	  
basis	  of	  competence	  rather	  than	  credit	  
hours	  	  
•  Prior	  Learning	  Assessment	  (PLA)	  –	  If	  you	  
accept	  AP,	  CLEP,	  or	  ACE	  credit,	  you	  are	  
doing	  PLA	  
Risks	  
•  Too	  limle	  and	  too	  much	  $$	  
•  Outcomes	  defined	  by	  and	  how?	  
•  Rigor	  of	  assessments	  	  




•  Clearly	  ar3culated	  outcomes	  
•  Interdisciplinary	  faculty	  collabora3on	  
•  Itera3ve	  process,	  metacogni3on,	  and	  
learning	  transfer	  for	  faculty	  and	  students	  
•  Mentoring	  as	  cra[	  model	  
•  “Authen3c”	  wri3ng	  (process	  and	  product)	  
•  Learner	  directed	  and	  focus	  on	  outcomes	  
keeps	  teaching	  fresh	  and	  allows	  for	  
crea3vity	  
But	  
“In	  any	  program,	  I	  would	  look	  for	  assurance:	  (1)	  
that	  faculty	  members	  will	  have	  a	  major	  role	  in	  
determining	  the	  outcomes	  and	  assessment	  
procedures;	  (2)	  that	  the	  outcomes	  will	  be	  broad	  
and	  deeply	  intelligent	  and	  not	  neglect	  the	  larger	  
dimensions	  of	  human	  growth	  nor	  the	  special	  
dimensions	  of	  intui3on	  and	  crea3vity;	  and	  (3)	  
that	  a	  feedback	  loop	  [between	  teaching	  and	  
outcomes	  and	  assessment]	  will	  operate	  in	  both	  
direc3ons.”	  (Elbow,	  On	  Competence,	  136-­‐7).	  
So	  engage!	  
Learn	  More	  
•  Klein-­‐Collins,	  Rebecca,	  
Sharpening	  Our	  Focus	  on	  Learning:	  The	  Rise	  of	  Competency-­‐
Based	  Approaches	  to	  Degree	  Comple/on.	  Na3onal	  Ins3tute	  
for	  Learning	  Outcomes	  Assessment.	  U	  of	  Illinois.	  November	  
2013.	  	  
•  Leaker,	  Cathy	  and	  Heather	  Ostman,	  “Composing	  
Knowledge:	  Wri3ng,	  Rhetoric,	  and	  Reflec3on	  in	  Prior	  
Learning	  Assessment.”	  CCC	  61:4	  (June	  2010):	  691-­‐717.	  
•  Lewis,	  Mamhew	  W.,	  Rick	  Eden,	  Chandra	  Garber,	  Mollie	  
Rudnick,	  Lucrecia	  San3bañez,	  and	  Tiffany	  Tsai.	  
Equity	  in	  Competency	  Educa/on:	  Realizing	  the	  Poten/al,	  
Overcoming	  the	  Obstacles.	  RAND	  Educa3on	  and	  Jobs	  for	  
the	  Future.	  November	  2014.	  	  
Resource	  Collec3ons	  
•  Competence-­‐Based	  Educa3on	  Network	  (CBEN)	  
Resource	  Library	  	  
hmp://www.cbenetwork.org/resource-­‐library/	  




•  School	  for	  New	  Learning	  (SNL)	  CBE-­‐Related	  
Publica3ons	  and	  Presenta3ons	  
hmp://via.library.depaul.edu/snl-­‐cbe/	  	  

	   1	  
Michelle	  Navarre	  Cleary	  mnavarr9@depaul.edu	  	   	  Examples	  of	  the	  Kinds	  of	  Evidence	  Accepted	  to	  Demonstrate	  Competence	  at	  DePaul	  University’s	  School	  for	  New	  Learning	  	  
Competence	   Evidence	  in	  addition	  to	  Submission	  Form*	  Can	  explain	  personal	  interactions	  with	  the	  physical	  environment	  using	  scientific	  principles	  1. Identifies	  and	  describes	  a	  type	  of	  personal	  interaction	  with	  the	  environment.	  2. Uses	  scientific	  principles	  to	  explain	  aspects	  of	  the	  selected	  environment,	  the	  student's	  response,	  and	  the	  interaction	  between	  the	  student	  and	  the	  environment.	  
• “My	  Skydiving	  Mishaps:	  A	  Quick	  Lesson	  in	  Physics”	  –	  9-­‐page	  paper	  connecting	  experience	  to	  principles	  from	  physics.	  Student	  wrote	  this	  paper	  in	  a	  writing	  course,	  thus	  earning	  both	  the	  writing	  and	  this	  competence	  
Can	  speak	  effectively	  in	  public	  settings	  1. Understands	  the	  principles	  of	  effective	  public	  speaking.	  2. Engages	  in	  more	  than	  one	  type	  of	  public	  speaking	  (narrative,	  inspirational,	  instructional,	  persuasive,	  etc.).	  3. Assesses	  effectiveness	  based	  on	  established	  criteria.	  
• “Principles	  of	  Effective	  Public	  Speaking	  and	  Assessing	  Effectiveness”	  –	  8-­‐page	  paper	  connecting	  her	  learning	  to	  principles	  of	  public	  speaking	  
• Evaluation	  of	  a	  speech	  student	  gave	  through	  Toastmaster’s	  
• Certificate	  from	  Toastmaster's	  International	  for	  "successful	  completion	  of	  the	  Toastmaster's	  Communication	  and	  Leadership	  Program"	  	  
• Newspaper	  article	  on	  student	  as	  president	  of	  local	  Toastmaster's	  group	  
• Flyer,	  news	  release	  and	  newspaper	  articles	  on	  financial	  planning	  seminars	  student	  offers	  at	  community	  sites	  	  Can	  create	  an	  original	  work	  of	  art,	  explore	  its	  relationship	  to	  artistic	  form,	  and	  reflect	  on	  the	  creative	  process.	  1. Produces	  an	  original	  work	  of	  art.	  2. Describes	  the	  elements	  of	  the	  artistic	  form	  used.	  3. Articulates	  criteria	  by	  which	  this	  work	  may	  be	  considered	  an	  example	  of	  an	  art	  form.	  4. Discusses	  the	  technique	  and	  the	  creative	  process	  used	  to	  create	  the	  original	  work.	  	  
• Presentation	  of	  work	  as	  a	  professional	  photographer	  to	  a	  gathering	  of	  other	  performing	  and	  fine	  artists	  and	  two	  faculty	  assessors	  
• List	  of	  student’s	  photography	  exhibitions	  
• List	  of	  student’s	  speaking	  engagements	  on	  photography	  
• Review	  of	  one	  of	  student’s	  exhibitions	  in	  a	  local	  paper	  
• Brief	  summary	  of	  two	  articles	  on	  art	  and	  photography	  	  	  Materials	  available	  here:	  https://snlapps.depaul.edu/writing/art_share_support.pdf	  	  Can	  demonstrate	  the	  importance,	  advantages	  and	  methods	  for	  valuing	  and	  managing	  diversity	  in	  an	  organization	   • 14-­‐page	  paper	  connecting	  her	  experience	  as	  a	  manager	  to	  research	  on	  diversity	  in	  the	  workplace	  
	   2	  
Competence	   Evidence	  in	  addition	  to	  Submission	  Form*	  Can	  define	  and	  analyze	  a	  creative	  process.	  	  1. Can	  define	  the	  concept	  of	  creativity.	  2. Can	  identify,	  analyze,	  and	  describe	  the	  components	  of	  a	  creative	  process	  in	  one	  or	  more	  fields	  of	  human	  endeavor.	  3. Can	  explain	  how	  engaging	  in	  a	  creative	  process	  affects	  one’	  s	  perception	  of	  the	  world.	  	  	  
• Photo	  journal	  documenting	  building	  of	  guitar	  
• “Guitar	  Design	  and	  Build”	  –	  9-­‐page	  paper	  defining	  and	  analyzing	  student’s	  creative	  process	  in	  building	  guitar	  to	  create	  music	  and	  comparing	  to	  scholarship	  on	  creativity	  	  
• 1.11	  minute	  video	  of	  student	  playing	  the	  guitar	  he	  built	  
Understands	  principles	  of	  business	  operations	  and	  can	  create	  effective	  processes	  for	  systematic	  implementation	  1. Develops	  operation	  plan	  for	  independent	  financial	  planning	  firm	  2. Creates	  methodology	  for	  implementation	  and	  systematic	  review	  
• Operations	  Plan	  	  
• Net	  Worth	  Statement	  	  
• Administrative	  Procedures	  Manual	  
• Knowledge	  Journal	  –	  listing	  of	  resources,	  software/hardware	  inventory,	  etc.	  
• Newsletter	  example	  	  Understands	  and	  can	  address	  basic	  HR	  issues	  involving	  employment	  law,	  recruitment,	  compensation,	  training	  and	  quality	  performance	  
• Society	  for	  Human	  Resource	  Mangers	  (SHRM)	  Essentials	  of	  Human	  Resource	  Management,	  1.5	  CE	  units	  through	  DePaul	  Continuing	  and	  Professional	  Education	  
• Abbreviated	  submission	  form:	  How	  does	  learning	  address	  the	  competence?	  How	  have	  you	  used	  or	  use	  what	  you	  learned?	  Understands	  railroad	  management	  and	  can	  apply	  this	  understanding	  to	  enable	  fact-­‐based	  decision	  making	  resulting	  in	  overall	  efficiency	  and	  profitability	  	  
• Michigan	  State	  University	  Certificate	  Course	  in	  Railway	  Management	  
• Abbreviated	  submission	  form:	  How	  does	  learning	  address	  the	  competence?	  How	  have	  you	  used	  or	  use	  what	  you	  learned?	  
	  
*	  Submission	  Form	  asks	  for	  one-­‐paragraph	  answers	  to	  each	  of	  the	  following:	  1.	  Context:	  Describe	  your	  own	  background—how	  does	  this	  experience	  on	  which	  you	  are	  basing	  the	  ILP	  relate	  to	  your	  work	  or	  studies?	  	  2.	  The	  Experience(s):	  Describe	  the	  experience(s)	  that	  led	  to	  gaining	  competence.	  	  What	  did	  this	  (these)	  involve	  and	  how	  did	  you	  participate?	  	  3.	  Relevance	  to	  Competence:	  How	  does	  (do)	  this	  (these)	  experience(s)	  relate	  to	  the	  competence	  you	  are	  demonstrating?	  	  4.	  Reflection:	  What	  insights	  did	  you	  gain	  from	  your	  independent	  learning	  pursuit?	  	  5.	  Ideas:	  What	  theories,	  ideas,	  concepts,	  or	  principles	  did	  you	  learn	  as	  you	  completed	  this	  work?	  	  For	  example,	  if	  you	  took	  a	  role	  as	  a	  Zoo	  Volunteer,	  what	  principles	  or	  ideas	  of	  animal	  care	  did	  you	  learn,	  such	  as	  “observe	  the	  animal’s	  behavior	  to	  figure	  out	  its	  needs,”	  or	  “animals	  in	  captivity	  need	  to	  maintain	  as	  much	  independence	  as	  possible”?	  	  If	  you	  worked	  on	  a	  design	  of	  a	  home,	  what	  principles	  of	  architecture	  did	  you	  learn,	  such	  as	  “form	  follows	  function”	  or	  another	  design	  principle?	  	  6.	  Application:	  How	  did	  you	  apply	  those	  ideas	  in	  your	  experiences,	  and/or	  how	  might	  you	  apply	  the	  competence	  you	  gained	  from	  this	  (these)	  experience(s)	  in	  the	  future?	  	  7.	  Self-­‐Assessment:	  You’ll	  be	  attaching	  documentation	  of	  the	  development	  of	  this	  competence.	  Explain	  here	  how	  your	  work	  meets	  the	  SNL	  assessment	  standards	  listed	  on	  the	  ILP	  Submission	  Form	  and	  the	  criteria	  for	  the	  competence	  you	  are	  addressing.	  	  
